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Our Vision

Our school's purpose is built upon the fundamental principle that every child matters to God and has the right to
be treated with dignity, learn about theirinnate worth and understand their unique value and place in God's world.
We provide opportunities for all children to experience a community living out Christian values and making choices
which lead to hope, aspiration and fulfilment.

We believe our school should be a place where we all want to be, a place where children feel safe and secure,
where God’s love is reflected in our care for every individual. We nurture our commmunity, ensuring children flourish
physically, mentally, emotionally and spiritual thereby achieving their potential. As a church school we find
inspiration in the life and teachings of Jesus Christ, celebrating the diversity around and amongst us and applying
our understanding of tolerance and respect.

Our curriculum is about bringing engagement, fun and enthusiasm to learning. We aspire to provide outstanding
educational experiences which will inspire children to develop into lifelong independent learners.  Our high
expectations develop character and pride in our identity as Coleshill Church of England Primary School, preparing
every child for their future.

Our Values

Our policies are based on Christian values. Pupils will be taught and encouraged to lead by example guided by
the values of honesty, respect, kindness, perseverance, self-control and forgiveness.

@ With God's love, we are truthful so we can
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“Speaking the truth in love” (Ephesians 4: 15)
be trusted and grow in wisdom.

honesty
Honesty
With God's love, our words and actions “Clothe yourselves with kindness, humility,
are thoughtful and friendly, so everyone gentleness and patience” (Colossians 3:
Kindness in our community feels welcome. 12)
Kindness

Perseverance
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self-contral

Self-Control
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forgiveness

Forgiveness

With God's love, we care for others,
ourselves and our school, so we listen
and use good manners.

With God's love, we have the highest
expectations of ourselves, so we keep
trying even when we find things hard.

With God's love, we stop and think
about our feelings and actions, so we
keep ourselves and others learning and
safe.

With God's love, we choose to forgive
and let things go, accepting when
someone is sorry so we can build
bridges and form trusting
relationships

“In humility, value others above
yourselves” (Philippians 2: 3)

“Perseverance (produces) character and
character, hope” (Romans 5: 4)

“The Holy Spirit produces this kind of fruit in
our lives: love, joy, peace, patience, kindness,
goodness, faithfulness, gentleness and self-

control” (Galatians 5: 22)

“Forgive us our sins as we forgive those
who sin against us” (Luke 11:4)



Our Curriculum Aims

Our vibrant curriculum is rooted, connected and inclusive. Itis shaped by our Christian vision and values and our
commitment to continuous improvement. Founded in a culture of love, dignity and belonging, it ensures every
child feels safe, known and valued. The curriculum provides rich, purposeful experiences that foster curiosity,
joy, creativity and high aspirations. Learning is planned to build meaningful connections across subjects and
community contexts, ensuring coherence and relevance. We challenge every child to be ambitious and achieve
their very best, developing the confidence and resilience needed to reach their full potential. Our curriculum is
designed to prepare children with the knowledge, skills and wisdom they need to thrive as responsible, hopeful
citizens in our diverse and changing world.

Our Curriculum Drivers

Vibrant Rooted Connected Inclusive
-Provide rich engaging and creative | *Groundlearning in our Christian +Design learning that is carefully ~Ensure every child feels
learning experiences that inspire vision and values, providing strong  sequenced and coherently linked welcomed, valued, and able to
curiosity, enjoyment, and a lifelong | foundations for life and learning. across subjects and themes succeed by identifying and
love of learning. *MNurture character, wellbeing, *Help children build knowledge removing barriers to learning.
«Foster imagination, independence = spiritual and moral development, progressively and see relevance «Adapt teaching to meet
and critical thinking through promoting compassion, respect through real life and community diverse needs and celebrate
practical activities, enrichment and dignity for al. contexts. the uniqueness of every child.
opportunities, celebrations, and »Champion sustainability and -Foster a strong sense of Promote equity, diversity,
educational visits. stewardship, encouraging children oelonging and responsibility within and active compassion, so all
«Inspire learning through to care for the world around them.  school and the wider local and children can flourish and
aspirational expectations that global community. contribute positively to
encourage resilience and pride in society.

achievement.

Intent: Art and Design

At Coleshill C of E Primary School, Artis a vital part of our vibrant, inclusive curriculum. Rooted in our Christian
vision and values, our Art and Design curriculum nurtures creativity, curiosity, and joy, enabling every child to
flourish and express their individuality. We believe Art should be accessible to all, removing barriers so every pupil
feels seen, valued, and empowered to succeed.

Through rich, hands-on experiences, children develop the confidence to take creative risks, think critically, and
articulate their artistic choices with clarity. Our curriculum celebrates diversity by introducing pupils to a wide range
of artists, cultures, and perspectives, fostering respect, empathy, and cultural capital. Learning is connected
across subjects and real-life contexts, helping children understand the relevance of Art in shaping communities
and caring for God's world.

We aim to create confident, reflective artists who demonstrate progression in skills, knowledge, and
understanding—from exploring media and techniques to mastering composition and evaluating work. Pupils are
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encouraged to innovate, collaborate, and use their voice to influence creative outcomes. By nurturingimagination
and resilience, we inspire a lifelong appreciation of the arts and prepare children to contribute positively to society
as responsible, hopeful citizens.

Legislation and Guidance

This policy reflects the requirements of the National Curriculum programmes of study, which all maintained schools in
England must teach. It also reflects requirements for inclusion and equality as set out in the Special Educational Needs
and Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of

Governing Boards set out in the Department for Education’s Governance Handbook.

Implementation

Our Art curriculum follows a creative process that values the journey as much as the outcome. Each unit builds
knowledge and skills step by step, leading to a final piece through exploration, experimentation, and reflection.
Children develop techniques in key mediums—drawing, painting, printing, collage, textiles, and 3D work—within a
two-year rolling programme, with drawing taught annually as the foundation of artistic practice. Sketchbooks are
used throughout to record ideas, practise techniques, and reflect on progress, supporting metacognition and

resilience.

Transferable Knowledge and Cross-Curricular Links

While Art and Design is taught discretely, it provides opportunities to deepen understanding of other curriculum
areas through carefully planned links enabling pupils to apply artistic techniques to enrich their learning in subjects
such as History and Geography. For example, pupils might explore the cultural significance of cave paintings when
studying the Stone Age, design a soldier’'s helmet to complement learning about World War I, or create a Mayan -
inspired mask during a topic on Mexico and the Mayans. These connections strengthen pupils’ conceptual

understanding, promote creativity, and embed knowledge in memorable, practical ways.

Inclusion

Inclusion is central to our approach. Teachers adopt our nine adaptations to teaching and learning, alongside SEND -
specific strategies for Art and Design, ensuring that pupils with diverse needs—including those within the four areas of
SEND-—are fully integrated. Differentiation by task, support, and outcome enables all pupils to succeed. Opportunities



for mixed-ability collaboration allow children to learn from and inspire one another, fostering communication and

creativity.

Curriculum Planning and Sequencing in Art

Art is taught as a discrete subject, but connections are made to other curriculum areas where meaningful and
appropriate. Teachers plan Art lessons using prior assessment, the National Curriculum, and progression documents
that outline both 'knowing that' (knowledge) and ‘'knowing how to’ (skills) within each discipline. This ensures planning
is purposeful, builds on pupils’ starting points, and supports strong progression for all learners. Each unit follows a clear
creative process: exploring skills, experimenting with techniques, studying artists, and developing ideas through
sketchbooks, culminating in a final piece that reflects the learning journey.

Lessons are structured to include retrieval, explanation, modelling, practice, application, and review. This approach

reduces cognitive overload, promotes success for all learners, and fosters creativity, critical thinking, and individuality.

At the planning stage, teachers design a carefully sequenced learning journey that progressively develops artistic
knowledge and skills. Sequences begin by identifying pupils’ starting points and build step by step towards secure
understanding. Lessons balance explicit modelling with opportunities for creativity and experimentation, ensuring pupils

know both what to learn and how to apply it.

The end point of each sequence is a pupil-created piece that demonstrates secure knowledge, refined skills, and
thoughtful application of techniques. This outcome is inspired by cross-curricular themes, the study of artists, and the

progressive acquisition of artistic knowledge and skills throughout the unit.

Teachingis underpinned by our seven principles of effective learning: motivating pupils, setting high expectations,
modelling skills, questioning for depth, and providing responsive feedback.

Resources

Teachers plan proactively, liaising with the subject leader to ensure all necessary resources are available ahead of
teaching. Resource planning is informed by prior assessment, progression documents, and the needs of all learners,
ensuring every pupil has equitable access to high-quality materials and opportunities to succeed. Adaptations are
considered in line with our nine principles of inclusive teaching and SEND strategies for Art and Design, so that
resources support both skill development and creativity for all pupils.

Reading and Oracy Through the Art Curriculum

Art and Design provides opportunities for pupils to practise and improve their English skills, particularly spokenlanguage
and oracy. Throughout each unit, children are introduced to subject-specific vocabulary, which is explicitly modelled,
explained, and embedded inlessons. Pupils are challenged to use this vocabulary accurately when discussing their work

and the work of others, and to justify their reasoning, refining responses through our “Say it again, better” approach.



Children compare ideas, methods, and approaches in their own work, that of peers and focus artists, expressing
opinions verbally and in written evaluations where appropriate. They analyse and respond to art using visual language
and make informed comments about the work of professional artists. Pupils develop confidence in articulating their

creative choices and thinking critically about artistic processes.

Transferable Knowledge and Cross-Curricular Connections

While Art and Design is taught discretely, it provides opportunities to deepen understanding of other curriculum areas
through carefully planned connections, enabling pupils to apply artistic techniques to enrich their learning in subjects
such as History and Geography. For example, pupils might explore the cultural significance of cave paintings when
studying the Stone Age, design a soldier’'s helmet to complement learning about World War |, or create a Mayan-
inspired mask during a topic on Mexico and the Mayans. These connections strengthen pupils’ conceptual
understanding, promote creativity, and embed knowledge in memorable, practical ways.

Assessment

Assessment in Art and Design is carried out using FFT and is aligned to the National Curriculum strands and year-
group expectations for knowledge and skills. Teachers use a range of evidence to inform judgements, including
pupils’ sketchbooks, which provide a continuous record of their creative journey—capturing experimentation,

reflection, and progression—as well as their completed pieces.

Assessment is not limited to outcomes; it considers the development of techniques, vocabulary, and conceptual
understanding over time. This information is used diagnostically to plan well-sequenced lessons that build on prior

knowledge and secure progression, ensuring every child continues to flourish.

Art beyond the Classroom

We enrich our Art curriculum through a range of experiences that allow pupils to apply and extend their knowledge and
skills beyond the classroom. Topic days in other curriculum areas provide meaningful opportunities for pupils to use
their artistic techniques to deepen understanding—for example, creating historical artefacts during History days or

designing geographical landscapes.

We also offer after-school enrichment clubs, where pupils further develop and apply Art and Design skills in a creative,
collaborative environment. These clubs nurture confidence, imagination, and reslience, while encouraging pupils to

explore new mediums and refine techniques.

These experiences reflect our curriculum aims to be vibrant, rooted, connected, and inclusive, and they affirm creativity
as a gift, supporting pupils” academic, social, and spiritual flourishing.



Cultural Capital
In their time at Coleshill C of E Primary School, pupils have the opportunity to take their artwork beyond our school
community. This may include participation in local Arts Weeks (see images) or entering the BDMAT Art Competition,

giving pupils a platform to share their creativity with a wider audience and celebrate their achievements.

Impact

Throughout their creative journey at Coleshill, our ‘Coleshill Artists” develop a rich set of transferable skills and
attributes that extend beyond Art and into wider life. By the end of Year 6, pupils will be able to find beauty in the world
around them, generate and refine ideas, explore a range of materials and techniques, review and improve their work,
and listen to and respond thoughtfully to others’ ideas. These skills are built progressively through a carefully sequenced

curriculum, enabling pupils to apply both knowledge and skills confidently.

Each unit culminates in a masterpiece that reflects the creative process and showcases the techniques learned. Pupils
begin with our 'High 5" statements, which set clear expectations for the knowledge and skills they will demonstrate by

the end of the unit. This structured approach ensures strong progression and deep learning.

We also recognise creative expression as animportant aspect of spirituality, providing opportunities for pupils to reflect,
wonder, and respond to God's world through their art. This nurtures a sense of identity, purpose, and belonging,

aligning with our Christian vision for every child to flourish.

The impact of Art and Design is measured through sketchbooks, which record experimentation and reflection,
alongside final pieces. Monitoring includes book looks, planning reviews, learning walks, pupil voice, and formal
assessments recorded on FFT. This evidence informs future planning and ensures our curriculum remains vibrant,

rooted, connected, and inclusive.



Roles and Responsibilities

Governing Body

The Governing Body will monitor the effectiveness of this Art and Design Policy and hold the Headteacher to

account for its implementation.
The Governing Body will also ensure that:

A robust framework is in place for setting curriculum priorities and aspirational targets

Enough teaching time is provided for pupils to cover the National Curriculum and other statutory
requirements

Provision is made for pupils with different abilities and needs, including pupils with Special Educational Needs
and Disability (SEND) and those pupils in receipt of Pupil Premium Grant (PPG) referred to in DfE
documentation as Disadvantaged Pupils (including Looked After Children - LAC)

The school implements the relevant statutory assessment arrangements

It participates actively in decision-making about the breadth and balance of the curriculum

Headteacher
The Headteacher is responsible for ensuring that the Art and Design Policy is adhered to, and that:

All required elements of the Art & Design curriculum, and those subjects which the school chooses to offer,
have aims and objectives which reflect the vision and values of the school and indicate how the needs of
individual pupils will be met

The amount of time provided for teaching the required elements of the curriculum is adequate and is
reviewed by the Governing Board

They manage requests to withdraw children from curriculum subjects, where appropriate

The school's procedures for assessment meet all legal requirements

The Governing Body is fully involved in decision-making processes that relate to the breadth and balance of
the curriculum

The Governing Body is advised by School Leaders about the school's performance and pupil outcomes to
make informed decisions for the School Improvement Plan and CPD program for all staff

Appropriate provision isin place for pupils with different abilities and needs, including pupils with SEN and
Disadvantaged Pupils (including Looked After Children — LAC)

Art and Design Leader

The Art and Design Leader is responsible for monitoring the curriculum, including the development of medium term

and short term planning, as well as the standards within the Art and Design books.



Also, the Art and Design Leader evaluates the Quality of Education for each year group by lesson visits, scrutiny of
pupils’ work and pupil discussions; this provides key strengths and areas of development to further develop the

Languages curriculum.

Within our professional development procedures, the Art and Design Leader is given training and the opportunity to
keep developing their own subject knowledge, skills and understanding; as a result, they can support curriculum

development and their colleagues throughout the school.

The Art and Design Leader also has the responsibility for monitoring the storage, maintenance and management of
resources.

Teaching Staff

Other staff will ensure that the school curriculum is implemented in accordance with this Art and Design Policy. All

class teachers follow the school’s agreed planning for the curriculum provision in Art and Design.



Appendix 1

Teaching and Learning Principles

Our 7 Principles of
Effective Teaching and Learning
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Sothat... 5o that... So that... So that... 5o that... So that... So that...

Pupils are self- | Pupils have high Pupils acquire Pupils know how | Pupils think hard | Pupils think about | Pupils engage in

regulated, expectations of | new knowledge to apply the with breadth, and further deliberate practice

engaged and what they can and skills knowledge and depth and develop their and retrieval
equipped with a achieve skills accuracy knowledge and
growth mindset skills
to learn and
achieve

Strategies: Strategies: Strategies: Strategies: Strategies: Strategies: Strategies:
»Signal, Pause, | »9 Adaptations »Dual Coding » Live Modelling > Cold call *Show Me Boards | *ITFs
Insist and diagrams

»Pitchit up » Abstract models | » Think-Pair- »Check for »Guided Practice
>Track Me, *>Chunking with concrete Share Understanding
»Teach to the top examples *Practice
» Learning »Scaffolding » Say itagain *Success Criteria | Explaining
Positions » | do, we do, you | better
do »| say, you say; My

turn, your turn
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Appendix 2

Sequence of Learning
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Appendix 3

Progression of Skills
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Appendix 4

SEND Adaptations
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